1.10 Personal Reading – old, new and conditions of assessment

Unit Standard (old) (plus 8809 &8810)

US 8808 Read an inclusive range of written texts and record the reading experience
level:
1
credit:
3
planned review date:
December 2004

sub-field:
English

purpose:
People credited with this unit standard are able to read an inclusive range of written texts and record the reading experience.

entry information:
Open.

accreditation option:
Evaluation of documentation by NZQA.

moderation option:
A centrally established and directed national moderation system has been set up by NZQA.

special notes:
1
This unit standard is derived from the Personal Reading achievement objectives in English in the New Zealand Curriculum. Personal reading means reading for pleasure and personal development.


2
Text is a piece of spoken, written, or visual communication that constitutes a coherent, identifiable unit, such as a particular novel, speech, poem, poster, play, film, conversation in the sign language of the deaf, or any other language event.  (English in the New Zealand Curriculum, page 142).


3
Assessment



a
Evidence of reading having taken place will be verified for a sample of texts chosen from the student’s log by the teacher, by discussion, or other appropriate form.



b
The quality of students’ writing in response to their reading may be assessed using Unit 8812, Produce transactional written text in simple forms, and Unit 8813, Produce poetic written text in simple forms.



c
The quality of students’ visual presentations in response to their reading may be assessed using Unit 12417, Present a static image using verbal and visual features, and Unit 12418, Present a moving image using verbal and visual features.



d
The quality of students’ oral presentations in response to their reading may be assessed using Unit 8815, Perform interpretations of poetic text, and Unit 8816, Deliver transactional oral text.

4
While qualities such as confidence and fluency are not readily assessable, teachers should encourage students to develop qualitatively better reading skills.


5
Selection of texts



a
The concept of ‘inclusiveness’ is important in text selection.  It includes the following principles: “In selecting authors and texts, schools will have regard to gender balance and to the inclusion of a range of cultural perspectives...  New Zealand texts, including those by Maori authors and about Maori, should form a significant part of the wide range of texts that students will explore.”  (English in the New Zealand Curriculum, pp 13, 14).



b
Literary texts (including contemporary and historical texts) have an important role at all levels.  Texts with established critical reputations are those which are or have been commonly and positively cited by writers and critics in discussion of literatures in English, especially in establishing notions of literary merit.  (English in the New Zealand Curriculum, page 16).


c
Students should extend their experience of reading into many forms and genres.  (English in the New Zealand Curriculum, page 34).


6
English in the New Zealand Curriculum (Learning Media Wellington, 1996).  ISBN 0 478 057261 1, Item No. 94/294.

Elements and Performance Criteria

element 1
Read an inclusive range of written texts and record the reading experience.

Range:
at least six written texts from at least two different categories;

categories may include novel, short stories, drama, poetry, magazine article, newspaper article, biography, reference book, website.

performance criteria

1.1
Selection includes more than one cultural perspective and has regard to gender balance.

1.2
Reading includes at least one text with an established critical reputation.

1.3
Reading log records date of main entry, gives title and writer or source of each text, and a brief personal response with specific reference to details of each text.

1.4
Evidence of texts having been read is demonstrated for at least one random sample text recorded in the reading log.

Range:
evidence of text having been read could be through discussion, or other appropriate written, oral, or visual form.

Comments on this unit standard

Please contact the NZQA National Qualifications Services nqs@nzqa.govt.nz if you wish to suggest changes to the content of this unit standard.

Please Note

Providers must be accredited by the Qualifications Authority or a delegated inter-institutional body before they can register credits from assessment against unit standards or deliver courses of study leading to that assessment.

Industry Training Organisations must be accredited by the Qualifications Authority before they can register credits from assessment against unit standards.

Accredited providers and Industry Training Organisations assessing against unit standards must engage with the moderation system that applies to those standards.

Accreditation requirements and an outline of the moderation system that applies to this standard are outlined in the Accreditation and Moderation Action Plan (AMAP).  The AMAP also includes useful information about special requirements for providers wishing to develop education and training programmes, such as minimum qualifications for tutors and assessors, and special resource requirements.

This unit standard is covered by AMAP 0226 which can be accessed at http://www.nzqa.govt.nz/framework/search/index.do.

Achievement Standard (new) 
	Subject Reference
	English 1.10

	Title
	Form personal response(s) to independently read texts, supported by evidence

	Level
	1
	Credits
	4
	Assessment
	Internal

	Subfield
	English

	Domain
	English

	Status
	
	Status date
	

	Planned review date
	
	Date version published
	


This achievement standard involves reading texts independently and forming personal responses to reading.
Achievement Criteria

	Achievement
	Achievement with Merit
	Achievement with Excellence

	· Form personal response(s) to independently read texts, supported by evidence.
	· Form convincing personal response(s) to independently read texts, supported by evidence.
	· Form perceptive personal response(s) to independently read texts, supported by evidence.


Explanatory Notes

1. This standard is derived from the Level 6 Making Meaning strand (listening, reading, viewing) and the Creating Meaning strand (speaking, writing, viewing) and related achievement objectives in the English Learning Area of The New Zealand Curriculum, Learning Media, Ministry of Education, 2007.  Texts chosen should be at Curriculum Level 6 and/or have characteristics that enable students to meet the expected level of response.
2. Form personal response(s) means demonstrating personal understandings of, engagement with and/or viewpoints on texts. It may also include responding to links between:

· text and self, such as personal contexts and prior knowledge

· text and world, such as connections with knowledge, experience, ideas and imagination from social, cultural, literary, political or historical contexts.

3. Convincing personal responses means that understandings / viewpoints presented are credible and coherent.4. Perceptive personal responses means that understandings / viewpoints presented will show some insight or originality in thought or reflection.
4. At least six texts must be included. At least four written texts must be included, two of which must be extended texts. The remaining two texts could be visual, oral or written texts. 
5. All written texts must be selected and read independently by the student. 

6. Personal responses can be presented in written and/or oral forms. 
7. Evidence includes reference to specific and relevant details.
8. Close reference should be made to the Conditions of Assessment Guidelines published for this standard. 
Quality Assurance

1 Providers and Industry Training Organisations must be accredited by the Qualifications Authority before they can register credits from assessment against achievement standards.

2 Accredited providers and Industry Training Organisations assessing against achievement standards must engage with the moderation system that applies to those achievement standards.

	Accreditation and Moderation Action Plan (AMAP) reference
	0226


Conditions of assessment

	Achievement Standard Number
	1.10

	Title
	Form personal response(s) to independently read texts, supported by evidence

	Number of Credits
	4

	Version
	1


AS 1.10 Form personal response(s) to independently read texts 
AS 2.9  Form developed personal response(s) to independently read texts 
Assessment opportunities

The focus of this independent reading standard is the student’s responses to their own reading. The intent of the standard is to encourage students to undertake independent reading for enjoyment and personal fulfilment. Good assessment practice in reading independently and responding to the reading includes integrating frequent opportunities for the independent reading of written, oral and visual texts within the programme and encouraging reading outside the classroom. 

Assessment evidence consists of choosing six texts., Students then respond to the texts read to demonstrate personal understandings of and/or engagements with and/or viewpoint on the texts. The responses must be supported by specific and relevant details. 

Independent reading can be integrated with many other parts of the English programme, including reading completed as part of the writing programme [ASs 1.4, 1.5, 2.4, 3.4], connections across texts  [ASs 1.8, 2.7, 3.7], or information literacy [ASs 1.9, 2.8].

The mode in which students present their responses to reading could be assessed against other standards such as writing and oral presentation standards. Wherever such integration between different parts of the programme occurs, teachers must ensure that the work presented for assessment is developed sufficiently in order to meet the criteria for the other standard. If the work is to be developed for assessment against writing or oral presentation standards, in all cases teachers should refer closely to the relevant standard including the Explanatory Notes and the Conditions of Assessment Guidelines.
Text selections

· Written, visual or oral texts selected should be at the appropriate curriculum level. It is important to be aware of the expectations associated with the curriculum level in terms of the appropriateness of the texts selected. Teachers and students could consider a combination of the following factors in determining whether a written, visual or oral text is at curriculum level 6 [As 1.10], level 7 [AS 2.9]. 

· what does the text deal with? (eg: ideas, themes, storyline, content)

· who does the text feature? (eg: key characters/people, their situations and ages)

· how is the text written? (vocabulary, language, syntax, style, narrative perspective)

· for whom is the text intended? (readership age, interest).

· Texts selected should include a range of forms, genres and perspectives to extend students’ reading experiences, including New Zealand and world literature.

· Judgements on the suitability of the level of text selection should be made holistically across the range of the six texts chosen

· students should be encouraged to read at and beyond the curriculum level [ placement of this statement to be considered later]

· All written texts must be selected by the student. 

· Written texts read to the class could be included as oral texts, but not as written texts. Students must read all written texts themselves.

· At least four texts must be written (two of these must be extended texts); two can be written and/or visual and/or oral texts.

· Level 2: adult popular fiction and/or young adult fiction aimed at their age groups.
Text Selection

It is important that texts selected should be appropriate to the curriculum level assessed. One or a combination of these components helps to place a text in terms of level for wide reading selection purposes:

1. What ideas, themes or issues does the text deal with? 

2. Who does the text feature?

3. How is the text written: stylistic elements; language, narrative perspective used?

4. Readership: for whom is the text intended?
Texts with similar characteristics to these examples listed under Levels 1, and 2 are indicative of the type of texts acceptable for wide reading:

· L2: I Know Why the Caged Bird Sings, Desert Flower, Dune, Dan Brown [ie: adult popular fiction/non fiction]; Picoult, Lee Child, Kathy Reichs, Anne Rice, [ie: complex fantasy/sci fi]

· L1: Twilight, Tomorrow, when the War Began, Harry Potter [part 3 on], Noughts and Crosses, Thunder Road, Smashed, Malcolm and Juliet [ie: young adult fiction]

Not Suitable: The Boy In The Striped Pyjamas, Holes because they are not young adult fiction.

Responses

· Responses can be presented in written or oral forms.
· Students could respond to two or more aspects of the text and then support each response with one specific relevant detail. Details can include quotations or specific descriptions but must be relevant and directly linked to the response.

· Technical or stylistic accuracy of written responses is not being assessed, nor is the production quality of oral responses. However, the quality of the response should be such that the meaning conveyed by the response in showing understanding is clear.

Good assessment practice
The independent reading programme should include class and group discussion about a wide range of reading material. Students should have opportunities to read independently and to talk with others about their reading. Reading strategies and appropriate ways of creating written or oral responses should be modelled for the students early and reinforced during the programme.

Evidence towards this standard should be gathered throughout the programme. Evidence could be gathered over a longer period, as appropriate to the particular programme offered. Use of checkpoints can ensure steady progress, enable encouragement, support and monitoring as well as contribute to authenticity.

Responses should be regularly submitted for assessment as the programme progresses rather than in one submission. Evidence can be retained by the teacher as it is completed.

Authenticity

Close monitoring of reading during the classroom programme is needed to ensure authenticity. Students should regularly bring to class texts they are planning to read so that teachers can discuss selections. Teachers should build in opportunities to discuss students’ readings with them a number of times during the programme. Use of checkpoints can ensure steady progress, enable encouragement, support and monitoring as well as contribute to authenticity. Each response should be presented as soon as it is completed. Teachers should not accept several responses presented together where texts have not been seen or discussed beforehand.

If visual and/or oral texts are included, these texts can be read as part of the in-class programme by the whole class, or outside of class time.
It is recommended that the first responses are completed in class time. This process should not be seen as a timed assessment but rather as a chance for the teacher to become familiar with students’ authentic response styles. 

Sufficiency

To gain achievement, at least four responses must be at least at achievement.  To gain achievement with merit, or achievement with excellence, at least four responses must be at merit [or excellence]. Responses must be submitted for all six texts.

